practices mandated by institutions, outside experts,

and local educational authorities, teachers all over
the world who wish to enhance their competences as
professionals are now more willing to pursue their
professional development by engaging in different
modes of practitioner inquiry - action research, teacher
research, exploratory practice, and self-study (Hanks,
2019; Mercer et al., 2022; Rutten, 2021). Although the
terminology for practitioner inquiry differs across
different teaching contexts, it continues to be the key
focus of teacher professional development at both
pre-service and in-service levels as it enables teachers
to transform their practices and increase student
learning by intentionally creating reflective and
reflexive spaces for them to identify their professional
learning needs (Hanks, 2019; Ustuk
and Comoglu, 2021) and encouraging
teacher autonomy and agency (Dikilitas
and Griffiths, 2017; Ustuk and Comoglu,
2019). Thus, the aim of this special issue
is to display the implementation of
some critical pedagogies of bottom-
up teacher professional development
as practitioner inquiry from a range
of international perspectives through
a holistic depiction of opportunities and
tensions in the practitioner inquiry process.

In contrast to top-down professional development

The seven articles and two book reviews that follow
consider not only the extent to which practitioner
inquiry empowers teachers and their learners but also
the extent it informs policy and practice in pre- and in-
service teacher education. The first two articles center
around an issue that has gained much attention lately:
pre-service teacher action research. Action research in
pre-service teacher education based on an evidence-
based approach enhances pe-service teachers’ teaching
and enables them to take control of their professional
pathway in their future careers (Forster and Eperjesi,
2021). In her article titled Preservice teacher action
research: Making meaning and generating knowledge
through inquiry, Rachel Ginsberg explored the ways
in which action research during pre-service teacher
education influenced the development of a critical
inquiry stance as pre-service teachers conducted
research in the context of a large state university in
the U.S. The findings suggested that through inquiry,
preservice teachers disrupted the hierarchy of
knowledge generation in teaching as they theorized
instruction, problematized pedagogy, and improved
their teaching practices. In the next article Ekaterina
Koubek and Stephanie Wasta present their study into
pre-service teacher action research in an article with
the title Preservice teachers’ experiences on becoming
culturally responsive educators. This action research case
study explored how one teacher preparation program
in the U.S. implemented reflective and experiential
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practices in their graduate TESOL coursework to assist
pre-service teachers in systematically examining their
understandings of culturally responsive practices for
multilingual learners. The findings revealed that pre-
service teachers developed an awareness of culturally
responsive pedagogy; they recognized the importance
of learning from and with their students and families
but still had areas for growth when implementing
culturally responsive practices.

The third article titled Teacher-tailored classroom
observation for professional growth of EFL instructors:
An exploratory case study shifts the focus in this special
issue to the role of practitioner inquiry in in-service
teacher development. In their article Sabire Pinar
Acar, Eda Akgiin-Ozpolat and Irem Comoglu explore
the insights of four EFL teachers about
classroom observation as a professional
development tool tailored by teachers
themselves in a higher education
context in Tiirkiye. The findings
provided evidence of the importance
of empowering, collaborative, and
sustainable  practices for teacher
professional development especially in
contexts where top-down professional
development  practices are  still
prevalent. The next study in this issue also highlights
the collaborative nature of practitioner inquiry yet
provides an account of tensions in ESL and content
teachers’ collaborations. Amanda Giles and Bedrettin
Yazan's article Constructing teacher identity in teacher
collaboration: What does it mean to be a teacher of culturally
and linguistically diverse English learners? is about teacher
identity construction in a collaborative partnership
between an ESL and English Language Arts (ELA)
content teacher in a seventh grade ELA classroom in
the U.S. The study found that this partnership did not
change the novice ELA content teacher’s positioning
linguistically diverse ESL learners through a deficit
lens, which proves that practitioner inquiry is not
a panacea and the collaboration in it is not always
flawless.

In the fifth article, Kenan Dikilitas and Asli Lidice
Gokturk Saglam offer us insights about the experiences
of teacher researchers in an online teacher education
course within the scope of TESOL's Electronic Village
Online (EVO), anemergent areain teacher professional
development especially after the Covid-19 pandemic.
In their article Exploring the practical impacts of research
engagement on english language teaching: Insights from
an online community of practice, the authors found
out that research engagement supported within
the online community of practice created change
in two areas; (1) research-driven practical change
and (2) research-driven professional development.
The paper concludes by exploring the implications of



the present study for in-service teacher educators and
research mentors who provide online research-driven
professional development.

In the next article titled Facilitating the transitioning of
an FL teacher from teaching adults to teaching young learners
through mentoring, Yasemin Kirkgoz also touches on
the importance of supporting teacher researchers
as mentors, an issue that remained underexplored
in the enactment of practitioner inquiry (Smith,
2022). The study deals with the transition process
of an EFL teacher from teaching older students to
younger students at a primary school in Tiirkiye
and the impact of a mentoring program in the form
of a Collaborative Action Research (CAR) project on
this process. The results showed that the mentoring
practices within the CAR community afforded the
teacher a smooth transition and helped him develop
a teacher-researcher identity.

The very last article in this special issue is about
a topic that cannot be neglected while considering the
complexities that arise during practitioner inquiry:
the importance of context as “the overall complex and
holistic socio-educational landscape in which teachers’
educational practices are embedded’ (Banegas and
Consoli, 2020: 177). In their study, Teacher-practitioner
inquiry in professional development: A case of adaptation and
resistance to genre-based systemic functional linguistic as
a new writing instruction, Hanh Dinh and Lan Nguyen
Thi Huongpresent the results of a practitioner inquiry
project embedded into a professional development
program for 120 Viethnamese EFL teachers. The program
aimed to equip teachers with the basics of the genre-
based systemic functional linguistic approach so that
teachers could more effectively use the new locally

produced textbooks in teaching writing. However, the
results indicate that teachers faced some challenges
in implementing what they learned due to the socio-
educational issues surrounding them.

In addition to the seven research articles, this special
issue includes the reviews of two impactful books on
practitioner inquiry. In her review of Sustaining action
research: A practical guide for institutional engagement
authored by Anne Burns, Emily Edwards, and
Neville John Ellis, Erzsébet Agnes Békés remarks
that this volume is a valuable source of manageable
tasks and activities for teachers, teacher educators
and administrators who want to sustain action
research at micro and macro levels. In his review, Raul
Enrique Garcia Lopez describes Inquiry and research
skills for language teachers by Kenan Dikilitas and Ali
Bostancioglu as an innovative and practical source
which provides a step-by-step guide for teacher
educators to design research courses specifically in
initial English language teacher education.

As the editors of this special issue, we believe this
set of studies from diverse contexts will constitute
a valuable resource for language teachers, teacher
educators, researchers, and administrators who
intend to take up practitioner inquiry as a way of
transforming educational practices and policies. It is
important to note that we have had a great support
system besides the contributing authors. That said,
we would like to thank the Executive Editors of the
ERIES Journal, the Editorial Board and the team for
their trust and support along this journey. We are also
grateful to the practitioners who contributed to this
special issue as -reviewers for their valuable insights
and meticulous work.

Sincerely

S

Irem Comoglu
Dokuz Eylul University, Turkey
Special Issue Editor, Member of Editorial Board
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